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Tonight’s Goals
• Introduction and Overview
• 504 versus IEP handout

• Brief Summary on purpose for IEP
• Review eligibility standards for Special Education
• Examine IEP document by section and discuss purpose.
• Special Education During COVID-19
• Question and Answer

Definitions
FAPE An educational right of children (under IDEA) to receive a
Free and Appropriate Education.

An IEP is a written statement, developed and approved in
accordance with federal special education law in a form
established by the Department that identifies a student's special
education needs and describes the services a school district shall
provide to meet those needs.

Least Restrictive Environment (LRE) shall mean the educational
placement that assures that, to the maximum extent appropriate,
students with disabilities, including students in public or private
institutions or other care facilities, are educated with students
who are not disabled, and that special classes, separate schooling,

or other removal of students with disabilities from the general
education environment occurs only when the nature or severity
of the student's disability is such that education in regular classes
with the use of supplementary aids and services cannot be
achieved satisfactorily.

Service Areas
Services need to address ALL of your child’s
educational needs:

Academic
Sensory

Behavioral
Social
Daily Life Skills

Organizational
Vocational
And Other

First Steps
Observation

• In classroom and
other areas of
school

Evaluation
Referral

• Not required, but
may request

• May be requested by
parent or school

PreEvaluation
Conference

• Within 45 school
days of consent
signing

Evaluation
Review with
Team

Know Your Forms
School District use the following forms:
(keep them in a binder!)
• Chapter 688 Referral Form
• Evaluation Consent Form
• Meeting Invitation
• Approval for Absence of a Team Member
• School District Proposal
• Progress Report
• IEP Amendment
The following documents are for parents to take with
them to a meeting:
• Parent Attachment (request to be attached to
document)
• Prior Notice Record of Proposal

PUT EVERYTHING IN WRITING!!!

Basic Assessments
• Educational Assessment
• Developmental, IQ, Academic Achievement, Curriculum based,

• Health Assessment
• Home Assessment
• Psychological Assessment
• Specialist Assessments (most common are ST, OT, PT)
• Initial evaluations must be completed within 45 days after
receiving parental consent to evaluate.

****************
Additional Types of Assessments
FBA, Neuropsychological,
Sensory Integration, Transitional,
Vocational, etc.
• Handout regarding commonly used testing tools for special
education eligibility source:
https://dredf.org/special_education/Assesments_chart.pdf

Eligibility
School District Name:
School District Address:
School District Contact Person/Phone #:

Special Education Eligibility/Initial and Reevaluation Determination
DOB:

Student Name:

A. Proceed through the flowchart until an eligibility determination is reached..
1.

ID#:

Date:

B. Answer this question for all students.

Does the student have one or more of
the following types of disability?


Is parent satisfied with
school evaluation?

Autism
no



Developmental delay



Intellectual



Sensory:Hearing, Vision, Deaf-Blind



Neurological



Emotional



Communication



Physical



Specific Learning



Health

Student is not eligible for
Special Education but may
be eligible for other
services in other programs.

Continue
yes
forward
as
previously
discussed.

If yes, indicate disability
type(s):

Discuss
no
Extended
Evaluation and
rights to an
Independent
Educational
Evaluation.

KEY EVALUATION FINDINGS
AND/OR NEXT STEPS
yes

2. a) is the student making effective
progress in school?
(For reevaluations: Would the student
continue to make progress in school
without the provided special education
services?)

yes

no

2. b) is the lack of progress a result of the
student’s disability?

no

yes

2. c) does the student require specially
designed instruction in order to make
effective progress in school or does
the student require related services in
order to access the general
curriculum?

Student is not eligible for
Special Education but may
be eligible for
accommodation(s) for
disability(ies) under
Section 504 of the
Rehabilitation Act or may
be eligible for other
services in other programs.

no

yes

THE STUDENT IS ELIGIBLE FOR SPECIAL EDUCATION
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Team Members
Parent
District
Rep

Other*

Student
14 years or
older
Special
Education
Teacher

Qualified
Individuals
Regular
Education
Teacher

* Other - Any individual invited by parent and/or school district who has special
knowledge or expertise of your child (family member, advocate, therapist, etc.)

At the beginning of every meeting a sign-in sheet will be passed around. Be sure that all invited
to the meeting are in attendance. Should Team member be missing, the district must provide
you with a absence consent form for you to sign. You have the right to cancel and reschedule
the meeting if that person’s attendance is critical .

Individual
Education
Plan

School District Name:

Anytown, Massachusetts

School District Address:
School District Contact Person/Phone #:

Administrative Data Sheet
STUDENT INFORMATION:
Full Name:
Birth Date:

School ID#:

John Smith
Place of Birth:

SASID:
Age:

Primary Language:

Grade/Level:

Language of Instruction:

Address:

Sex:

Male

Female

Home Telephone:
If 18 or older:

Acting on Own Behalf

Court Appointed Guardian:

Shared Decision-Making

Delegate Decision-Making

PARENT/GUARDIAN INFORMATION:
Name:

Relationship to Student:

Address:
Home Telephone:

Other Telephone:

Primary Language of parent/guardian:

PARENT/GUARDIAN INFORMATION:
Name:

Relationship to Student:

Address:
Home Telephone:

Other Telephone:

Primary Language of parent/guardian:

MEETING INFORMATION:
Date of Meeting:

Type of Meeting:

Annual IEP/Progress/Assessment
Review/Parent Request
Next Scheduled Three Year Reevaluation Meeting:

Next Scheduled Annual Review Meeting:

ASSIGNED SCHOOL INFORMATION: (Complete after a placement has been made.)
School Name:

Telephone:

Address:
Contact Person:

Role:

Cost-Shared Placement:

No

Yes

Telephone:

If yes, specify agency:

After a meeting, attach to an IEP, an IEP Amendment or an Extended Evaluation Form .

Massachusetts ESE / Administrative Data Sheet

ADM 1

Be sure to note the purpose of a meeting before attending.
Make any request to add to agenda, in writing, prior to meeting date.
Three year re-evals are mandatory. However, parent may request an
evaluation to be moved up based on necessity (but no more than two
within one year unless agreed upon by district/parent).
Source: Mass DESE/Individualized Education Program

School District Name:
School District Address:
School District Contact Person/Phone #:

Individualized Education Program
IEP Dates: from
Student Name:

DOB:

to
ID#:

Grade/Level:

Parent and/or Student Concerns
What concern(s) does the parent and/or student want to see addressed in this IEP to enhance the student's education?

School will provide some input from their perspective and should ask parent to state theirs at IEP developement meeting.
Individulalize your child; paint a picture, even if subjective.
Use annecdotes
Use bullet point
Think short and long term
Incorporate data or outside evals (as needed)
This section is a crucial part of the IEP. Should some of yor concerns not be addressed through agreed upon services, it is
key to have them within the document for future refernece (in case of regression or lack of progress). Should you reluctantly
agree to a district's propsed services, this section allows tyou to state your concerns that such services may not address all of
your child's needs. Again, do not forget, this does not need to just be academnic based!

Student Strengths and Key Evaluation Results Summary
What are the student’s educational strengths, interest areas, significant personal attributes and personal accomplishments?
What is the student’s type of disability(ies), general education performance
including MCAS/district test results, achievement towards goals and lack of expected progress, if any?

This section of a student’s IEP identifies the areas of unique needs related to the student’s disability and the current level of
functioning, including the strengths of the student, related to those areas.It will include Key Indicators (diagnosis and
description)/Strengths (see below for exaples)/Evaluations Results
PROFILE OF STRENGTHS EXAMPLE
Motivated to do well almost to point of self imposed perfection
Concrete thinker
Excellent verbal ability
Good sense of humor
Extremely visual
Strong math skills
Strong interest in technology, especially computers
Quick to grasp new concepts and skills
Enjoys math, puzzles, cards, chess
Able to hyper focus at times
Honest/Direct/Loyal/Fair
Strong desire for positive peer interactions and friends
Rote memory
Attention to detail and logical thinker

Vision Statement: What is the vision for this student?
Consider the next 1 to 5 year period when developing this statement. Beginning no later than age 14,
the statement should be based on the student’s preferences and interest,
and should include desired outcomes in adult living, post-secondary and working environments.

Recommendation:

Massachusetts DESE/Individualized Education Program
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Come to Meeting with a typed/written version of your Parent/Student
concerns and read aloud.
You can provide a copy for the team leader and ask for it to be placed in
draft .
Be sure to review when draft is received.

School/District Name:
School/District Address:
School/District Contact Person/Phone #:
__________________________________________________________________________________________________

Individualized Education Program
_______________IEP Dates from___________to________________________
Student Name: _________________DOB:__________ID #___________Grade/Level____________
__________________________________________________________________________________
Vision Statement: What is the vision for this student?
Consider the next 1 to 5 years when developing this statement. Beginning no later than the age of 14,
The statement should be based on the student’s preferences and interests,
And should include desired outcomes in adult living, post secondary and work environments.
The purpose of this section is to direct the Team’s attention towards the future and how best to reach vision with an eye
on long term interests and performance level..
Do not wait unit the student turns 14 to begin parent/student input
Think short and long term
Shoot for the stars!
Realistic goals are important, but hope keeps goals alive!
When student does turn 14, this should include what he/she (and parents) wants life to look like after high school. Will
this include University/Community College? Vocational training/work? Job? Life skill? Living arrangements?
Relationships?
Use a student’s interests and strengths to guide the road ahead!!

Examples:
Elementary Student:
John's family wants to see him get his temper under control so that he can participate in more general education classes
next year. They would also like to see him develop neighborhood friendships.
Robert's family would like to see him become toilet-trained through the collaboration of home and school.
Jane and her family would like to see her improve in reading.
High School Student
John hopes to be competitively employed in a retail or office setting after high school, doing a job such as cashiering or
data entry. Although he plans to live with his family for a while after graduation, he anticipates eventually getting his
own apartment, perhaps with a roommate. He is not interested, at this time, in pursuing any post-secondary education.
Although Ray appears interested in future employment in the custodial area, his parents are not interested in having
him pursue any further job training at this time, but to focus on Life Skills . Ray will continue to live with his family and
has no plans for post-secondary education or training.
Mary plans to attend the community college to study child development. She will continue her job at the YMCA
daycare center. She wants to live in an apartment with support and is on a waiting list to do so.

PLEP A & B
Present Level of Performance
A summary describing the student's current achievement in
the areas of need as determined by an evaluation. It
specifically addresses the student's strengths, effective
teaching approaches, and interventions to enable student
success. It explains the needs of the student and states how
the student's disability affects his or her involvement and
progress in the general curriculum. The PLEP contains current

specific, measurable, objective baseline information for each
area of need affected by the disability. In addition, it links the
evaluation results, the expectations of the general curriculum,
and the goals for the student. For preschool children, the PLEP
describes how the disability affects the child's participation in
age appropriate activities. The PLEP also addresses the
student's transition needs in the areas of instruction,
employment and post-school adult living, community services,
and related services.
Source: ESU2, 2008

__________________________________________________________________________________________________

Present Levels of Educational Performance
A. General Curriculum
_________________________________________________________________________________
Check all that Apply
 English Language:






Consider the language, composition, literature (including reading) and
media strands
History. Social Sciences
Consider the history, geography, economic and civic and government
strands
Science and Technology Consider the inquiry, domains of science, t4rchnology and science,
technology and human affairs strand
Mathematics
Consider the number sense, patterns, relationships and functions,
geometry and measurement and statistics and probability strands.
Other Curriculum Areas: Specify: EXAMPLE :
TRANSITION/FOREIGN LANGUAGE

How does the disability affect progress in the curriculum area(s)?
EXAMPLE:

John’s diagnosis of Level 1 ASD and secondary diagnosis of ADHD and
Depressive Disorder, affect his progress in all academic areas. John’s
primary diagnosis displays an impact on his emotional status, behavioral
reactions and physical/sensory needs, which if off balance directly affect
his academic output. John’s deficits in executive functioning interfere with
his ability to organize ideas, prioritize concepts, and categorize
information. His difficulties with organization and fine motor control,
interfere with his academic work in all curriculum areas. The detail and
legibility of his written work interferes with his ability to satisfactorily
express ideas.
In the past, John has displayed difficulties with asking for help, seeking
more information when he needs it, planning a project, comprehending
how much time a project will take to complete, and communicating details
in an organized and sequential manner. He has difficulty in generalizing
ideas independently, and maintaining organization of classwork and
homework assignments.
John’s disability also directly impacts his social skills amongst peers and
willingness to participate in group activities.

__________________________________________________________________________________________________

Present Levels of Educational Performance
A. General Curriculum
_________________________________________________________________________________
Check all that Apply

 English Language:





Consider the language, composition, literature (including reading) and
media strands
History. Social Sciences
Consider the history, geography, economic and civic and government
strands
Science and Technology Consider the inquiry, domains of science, t4rchnology and science,
technology and human affairs strand
Mathematics
Consider the number sense, patterns, relationships and functions,
geometry and measurement and statistics and probability strands.
Other Curriculum Areas: Specify: EXAMPLE : TRANSITION/FOREIGN
LANGUAGE

What type of accommodations, if any, is necessary for the student to
make effective progress?
EXAMPLE:
Classroom Accommodations:
• Set of text books at home
• Attention given to seating in classroom/project partners
• Headphones for noise reduction
• Pair written directions with oral instructions whenever possible.
• Break long assignments into chunks and assign time frames for
completing each chunk
• Provide study guides before tests
• Weekly progress reports sent to parents electronically (copy academic
tutor/teacher)
• Calendars, checklists and other visual strategies for organizing activities
• Specific plan to help John organize his academic written work (binders,
laptop, computer bag, etc.)
• When necessary, provide extra time on tests and assignments because
of organizational difficulties
• Provide step by step checklists for class assignments.
• Assistive technology – personal laptop for school and home
• Permit use of downloaded pictures instead of hand drawn illustrations
whenever needed.

__________________________________________________________________________________________________

Present Levels of Educational Performance
A. General Curriculum
_________________________________________________________________________________
Check all that Apply
 English Language:





Consider the language, composition, literature (including reading) and
media strands
History. Social Sciences
Consider the history, geography, economic and civic and government
strands
Science and Technology Consider the inquiry, domains of science, t4rchnology and science,
technology and human affairs strand
Mathematics
Consider the number sense, patterns, relationships and functions,
geometry and measurement and statistics and probability strands.
Other Curriculum Areas: Specify: EXAPMLE : TRANSITION?FOREIGN LANGIUAGE

What type(s) specially designed instruction, if any. Is necessary for the
student to make effective progress? Check the necessary modification(s)
and describe how such modifications will be made?
 Content: EXAMPLE
John will access grade level standards as outlined by the Massachusetts
Curriculum Framework state standards at their ability level with needed
accommodations and modifications.
 Methodology/Delivery of Instruction: EXAMPLE
Small group instruction, assistive technology, ABA.
 Performance Criteria: EXAMPLE
Staff observations, data collection, sample work, informal assessments,
progress reports.

__________________________________________________________________________________________________

Present Levels of Educational Performance
B. General Considerations
_________________________________________________________________________________
Check all that Apply


Adaptive Physical Educations



Assistive Technology
devices/services



Behavior



Braille Needs (blind/vis
impaired



Communication (all students)



Communication (Deaf, hard of
hearing)

 Extra Curricular activities

 Language needs (LEP)

 Non-academic activities







Social/Emotional; Needs`

 Other:

Travel training

Skill Development related to
vocational preparation for
experience

Transition, self advocacy

Age Specific Considerations
 For children ages 3 to 8 in appropriate activities
 For children ages 14+ (or younger if appropriate) – student’s course of study
 For children ages 16 (or younger if appropriate) to 22 – transition to post secondary activities including community
experiences, employment objectives, other post school adult living objectives and, if appropriate, daily living skills.

Other Considerations
How does the disability(is) affect progress in the indicated area(s) of other educational needs?
EXAMPLE:
Self Advocacy: In accordance of Massachusetts state law, the issue of self-advocacy and bullying was brought
up at the meeting. John’s disability impacts his social skills development and puts him at risk for being bullied.
In response to this concern, the Team has developed a bullying goal to increase John’s awareness of bullying
behaviors with the hope that it will reduce the likelihood of John being a target of unknowing perpetrator.
John’s diagnosis of Level 2 ASD results in social anxiety in many unstructured and non academic activities
(phys. ed, lunchroom, after school activities). At times he withdraws and shrugs off any assistance. John also
has difficulty initiating and maintaining social conversations and interactions with peers in unstructured
environments. Over stimulation in typical environments can directly impact his mindset, language and social
skills, and his classroom performance.
An iPad is needed to help John make progress in the classroom, organization and to meet other educational
needs.
His current lack of use of previous AT recommendations stem from the anxiety around standing out from other
students. He has started demonstrating initial use of iPad by taking pictures of classroom homework
assignments on the board. Ipad should be brought home to help generalize skills and provided strategies for
homework and other objectives.
What types of accommodations, if any, is necessary for the student to make effective progress?
EXAMPLE:
1:1 aide, if needed, should go here
iPad for organization/Social Emotional needs/Non-academic
Functional breaks/Emotional regulation charts
Organizational system
P.E. every day as sensory strategy
Content:
Methodology: Example: Social Skills Curriculum/Task Analysis/Activities/Direct Speech and
LanguageTherapy/Direct Occupational Therapy/Small Group settings/social stories/etc.
Performance Criteria: Observation, Data Collection, Work samples, Progress reports, etc.

__________________________________________________________________________________________________

Student Goals

_________________________________________________________________________________

Example Goal Categories to Consider:
• Academic
Reading
Writing
ELA (English, Language, Arts)
Mathematics
Other
• Daily Life Skills
• Social Cognition/Skills
• Behavioral
• Emotional Regulation
• Speech and Language
• Occupational Therapy
• Transitional Services
• Vocational Services
• Academic Tutoring

__________________________________________________________________________________________________

Student Goals

_________________________________________________________________________________

Goal Purpose
• Show a direct relationship to the present levels of
educational performance;
• Describe only what the student can reasonably be
expected to accomplish within one school year or the
12-month term of the IEP;
• Goals should be written in measurable terms;
• Prepare the student for his or her desired post-school
activities, when planning for the school-to-adult life
transition; and
• The goal must include at least three parts:
1. Proposed area of change- identifies skill,
knowledge, understanding or behavior.
2. Expected change in performance-should
specify the anticipated change in performance
from a baseline. It usually reflects an action that
can be directly observed; and
3. Proposed criteria to specify the amount of
growth, how much and how frequent, or to what
standard or level of proficiency.
Source: NSAET.org

__________________________________________________________________________________________________

Student Goals

_________________________________________________________________________________

EXAMPLES:
(First Grade Student/Substantially Separated Program)
Goal: #1 ELA
Specific Goal Focus: Decoding, Spelling, Grammar, 5 W’s
Current Performance Level:
In September, Chris was given the KRA (Kind Reading Assessment) and scored a
91/155. He was given the assessment again in January and scored a 130/155. Chris
can identify all upper and lower case letters and all individual letter sounds. He is able
to identify punctuation marks within texts. Chris is beginning to produce rhyming
words and beginning to be able to segment sounds in a given word. Chris will
sometimes miss the main idea of the story and focus on small parts that he likes. Chris
has begun to use a small picture dictionary when writing to assist him in becoming an
independent speller. His handwriting is quite neat and organized, however, some of
the ways he forms letters are incorrect. He is working on a top-down stroke rather
than a bottom-up stroke when writing.
Measurable Annual Goal: What challenging, yet attainable, goal can be expected for
the student to meet by the end of the IEP period? How will we know the student has
achieved this goal?
Chris will increase English Language skills as measured by meeting the following
objectives:
Benchmarks/Objectives: What will the student need to do to complete this goal?
1. Given 8 out of 10 opportunities, Chris will continue to use letter sound knowledge
to decode unknown words.
2. Given 8 out of 10 opportunities, Chris will answer who, what, when, why and how
questions after reading a story.
3. In 8 out of 10 opportunities, Chris will read and accurately spell first grade sight
words.
4. Given 8 out of 10 opportunities, Chris will create and write a sentence with
increasing length and grammatical complexity.

__________________________________________________________________________________________________

Student Goals

_________________________________________________________________________________

EXAMPLES:
(High School, Fully Inclusive Student)
Goal: #2 Executive Functioning
Specific Goal Focus: Academic Tutoring- organization/planning and preparation
Current Performance Level: What can the student currently do?
John is capable of meeting the learning standards of the Massachusetts Curriculum
Frameworks and the district with limited support and much redirection. He spends
50% of this time working independently during academic tutoring. John uses a
laptop to complete written work and sometimes needs directions on how to access
apps to stay organized. On Thursdays, John sends the group email out to his
teachers requesting information about his progress, upcoming assignments and any
missed assignments. The following Monday, John puts the information in his
electronic calendar.
Measurable Annual Goal: What challenging, yet attainable, goal can be expected
by the student to meet by the end of the IEP period? How will we know the
student has achieved this goal?
John will develop skills, habits and strategies for remaining independently
organized, prepare for tests and complete/hand in all homework assignments by
meeting the following objectives:

Benchmarks/Objectives: What will the student need to do to complete this goal?
1.
2.
3.

4.

John will spend a ½ hour at the end of each week organizing his binder, folders,
locker and backpack.
John will send weekly progress report via email to his teachers every Thursday
with 85% accuracy.
John will check his email, without prompting, at the beginning of each week
and added information obtained in his weekly reports to his Laptop calendar.
With 85% accuracy.
John will use the calendar in his laptop effectively, by writing down daily
assignments, upcoming tests/quizzes, and due dates for projects He will do
this with 85% accuracy.

__________________________________________________________________________________________________

Student Goals

_________________________________________________________________________________

EXAMPLES:
(Middle School/Partially Separated Program)
Goal: #3 Reading
Specific Goal Focus:
Current Performance Level: Jenna has a diverse array of skills in the area of reading.
She enjoys reading graphic novels for pleasure. She has shown some nice progress this
year. According to the results of the MAP assessments, Jenna’s reading score improved
from 180 in September 2017 to 201 in January 2018. Jenna often shares thoughtful
insight into the text the class is reading. According to results of the Woodcock-Johnson
III Tests of achievement, Jenna struggles with decoding. She does not consistency use
context clues and self-monitoring strategies when reading. Jenna often relies on
phonics knowledge which impacts her ability to read words with irregular spellings.
Jenna has weak reading fluency skills and often without intonation or expression. The
use of discussion and multi-sensory support techniques such as graphic organizers,
checklist, and templates are helpful.
Measurable Annual Goal: What challenging, yet attainable, goal can be expected for
the student to meet by the end of the IEP period? How will we know the student has
achieved this goal?
Jenna will increase her reading skills in the area of decoding, fluency, literal and
inferential comprehension with 80% independence as measured by running records,
work samples, probes and analysis.
Benchmarks/Objectives: What will the student need to do to complete this goal?
1.

2.

3.

Jenna will develop inferential reading comprehension skills through analyzing a
text to identify a sequence of events, determine a character’s feelings, motives,
and traits in 4 out of 5 reading assignments with 80% independence.
By the end of this IEP period, when given a passage at her instructional reading
level, Jenna will read it aloud fluently with appropriate intonation and expression
with no more than 5 errors (excluding self-correction)in 4 out of 5 trials as
measured by teacher run recording.
Jenna will learn and apply a variety of strategies to aid in her reading
comprehension such as re-reading, monitoring and cross checking, predicting,
confirming and self-correcting with 80% accuracy.

EXAMPLE SERVICES
Service Delivery Grid (EXAMPLE)
What are the total service delivery needs of the student?
Include services, related services, program modifications and supports (including
positive behavioral supports, school personnel, and/or parent training supports.
Services should assist the student in reaching IEP goals, to be involved, and progress in
the general curriculum, to participate in extra-curricular/non academic activities and to
allow the student to participate with non-disabled students while working towards IEP
goals.
School District Cycle:

n/a

5 day

6 day

10 day

other

A. Consultation (Indirect Services to School Personnel and Parents

4

Consult - Occupational
Therapist
Consult- Speech
Therapist

Occupational
Therapist
Speech Language
Pathologist

5

Consult-School
Adjustment Counselor

1 to 5

Consult - BCBA

2, 3

9/15/2018

9/15/2019 30 min per week

9/15/2018

9/15/2019 30 min per week

Adjustment
Counselor

9/15/2018

9/15/2019 1 hour per month

BCBA

9/15/2018

9/15/2019 2 hours per month

Consult - Autism
1.5 hours per
1 to 5
Specialist
A.S.
9/15/2018 9/15/2019 month
B. Special Education and Related Services in General Education Classroom (Direct Services)
Special Ed
1, 2
English Language Arts
Teacher
9/15/2018 9/15/2019 1 h x 5d/w
1 to 8

1, 2

Paraprofessional
Special Ed
Math
Teacher
C. Special Education and Related Services in
Special Ed
English Language Arts
Teacher

4

Communication

2, 3

Fine Motor

5,6
8

Academic Support
Summer-AcademicSocial-Emotional

8

Summer-AcademicSocial-Emotional

3

Academic Support

9/15/2018

9/15/2019 4.5 h x 5d/w

9/15/2018 9/15/2019 1 h x 5d/w
Other Settings (Direct Services)
9/15/2018

9/15/2019 1h x 5 d/w

SLP

9/15/2018

9/15/2019 1 h p/w

OT
Special Ed
Teacher/AT

9/15/2018

9/15/2019 1 h p/w

9/15/2018

9/15/2019 1h x 5 d/w

Paraprofessional

7/5/2018

8/16/2019 18 hrs. p/w

Special Ed
Teacher

7/5/2018

8/16/2019 19 hrs. p/w
Source: Mass DESE/Individualized Education Program

Nonparticipation Justification (EXAMPLE)
Is the student removed from the general education classroom at any time? (Refer to
IEP 5 – Service Deliver, Section C.)
No

Yes If yes, why is the removal considered critical to the student’s program?

IDEA 2004 Regulations 20 U.S.C. 612 (a) (5): “…removal of children with disabilities from the regular educational
environment occurs only when the nature or severity of the disability of a child is such that educating in regular classes
with the use of supplementary aids and services cannot be achieved satisfactorily.”

Schedule Modification
Shorter : Does this student require a shorter school day or shorter school year?
No
Yes-shorter day
Yes – shorter year If yes, answer, answer the question below.
________________________________________________________________________________

Longer: Does this student require a longer school day or shorter school year?
No
Yes-longer day
Yes – longer year If yes, answer, answer the question below.
________________________________________________________________________________
How will the student’s schedule be modified? Why is this schedule modification being recommended?
If a longer day or year is recommended, how will the school district coordinate services across program components?
EXAMPLE: Summer program will be necessary for John in order to prevent regression, continue addressing his basic skills
and help John transition to Middle School building.. John will spend 2 weeks time at *** Middle School and receive
individual support in order to address basic skills as well as help him familiarize himself with building layout and school
schedule. He will then attend Camp **** for weeks. He will have a 1:1 Paraprofessional for the duration of the camp
and will continue to work on daily life skills and social skills.

Transportation Services
Does the student require transportation as a result of the disability (is)?
No Regular transportation will be provided in the following manner as it would be for students
without disabilities. If the child is placed away from the local school, transportation will be
provided.
Yes Special transportation will be provided in the following manner:
on a regular transportation vehicle with the following modifications and/or
specialized equipment and precautions:

on a specialized transportation vehicle with the following modifications and/or
specialized equipment and precautions:
John will have a transportation monitor. John will wear a lap belt. John may require access to
transportation in the event of a field trip which require walking to the destination. Visuals may be
used for emotional regulation.
After the team makes a transportation decision and after a placement decision has been made, a parent may
chose to provide transportation and may be eligible for reimbursement under certain circumstances. Any
parent who plans to transport their child to school should notify the school district contact person.
Source: Mass DESE/Individualized Education Program

State or District –Wide Assessment (EXAMPLE)
Identity state or district wide assessments planned for this IEP period.
1. MCAS
2. Benchmark Assessment System 2
3. School Based Assessments
Fill out the table below. Consider any state or district-wide assessments to be administered during
the time span covered by this IEP. For each content area, identify the student’s assessment
participation status by outing an “X” in the corresponding box for columns 1, 2, or 3.
1. Assessment
participation: Student
participates in on demand
testing under routine
conditions in this content
Content Area

Column 1

2. Assessment
participation: Student
participates in on-demand
testing with
accommodation in this
Column 2

3.) Student participation
Student participates in
alternate assessment in
this content area (see (2)
below)
Column 3

English Language Arts
History and Social Science
Mathematics
Science and Technology
Reading

(1)

For each content area identified by an X in the column 2 above: note in the space below, the
content area and describe the accommodations necessary for participation in the ondemand testing. Any accommodations used for the assessment part of his/her instructional
program.
(1) Frequent breaks
(4) Separate setting: the test is administered in a room by a test administrator familiar to John.
(5) The test is administered individually to John
(10) Test Direction: The test administrator clarifies general administration instructions. No portion
of the test writing or reading selections (including the introductions to reading sections) may be read
or signed.
(16) Test Administrator Reads Test Aloud (except ELA Reading Comprehension test). The test
administrator reads the ELA Composition writing prompt, or the Mathematics or Biology test items
to the student
(19) Scribe Test (except ELA Composition) For open response test items (and multiple choice if
needed) John dictates responses to a scribe.
(24) Word Processor (Typed response) John uses a word processor or similar electronic keyboard to
type the ELA Composition, answers to open response questions.
2) For each content area identified with an X in the column 3 above: note in the
space
below, the content area, why the demand assessment is not appropriate and how that content
area will be alternately assessed. Make sure to include the learning standards that will be
addressed in each content area, the recommended assessment method(s) and the recommended
evaluation and reporting method(s) for the student's performance on the alternate assessment.
Source: Mass DESE/Individualized Education Program

Additional Information (Example)















Include the following transition information: the anticipated graduation date, a statement of interagency
responsibilities or needed linkages; the discussion of transfer of rights at lest one year before age of majority; and a
recommendation for a chapter 688 Referral.
Document efforts to obtain participation if a parent and if a student did not attend or provide input.
Record other relevant IEP information not previously stated.

Progress reports will be issued quarterly for the duration of the IEP.
On May 22, 2019, a discussion took place regarding John’s transition to *** high school. The
team agreed that John will attend school for additional years in order to space out his academic
classes as well as receive necessary support in daily living skills, transition planning, and social
cognition.
The Autism Specialist will provide autism and child-specific training to any staff working with
John on a regular basis.
A familiar paraprofessional will be compensated for providing supports to John during extracurricular activities outside of the school day. Once an activity is identified and John is
registered, and IEP amendment will be written to add the dates and service times required for a
1:1 paraprofessional.
Direct speech-language therapy time will be used for pullout in school or monthly community
based outings to address his communication objectives and community integration.
Frequent absences due to anxiety/medical condition is directly related to ASD and student’s
grades will not be impacted. Adjustments to curriculum and make up work will be considered as
needed.
Parents will meet with Team Leader, Autism Consultant and needed staff members monthly to
troubleshoot current struggles and for parent training.

Response sections – 30 Days of Receipt of Proposal!
School Assurance

I certify that the goals in thus IEP are those recommended by the Team and that the indicated
services will be provided.
_____________________

______________

Signature and Role of LEA Representative

Date

Parent Options/Responses
It is important that the district know your decision as soon as possible. Please indicate your response
by checking at least one (1) box and returning a signed copy to the district. Thank you.
I accept the IEP as developed
I reject the IEP as developed
I reject the following portions of the IEP with the understanding that any portion(s) that I do not
reject will be considered accepted and implemented immediately. Rejected portions are as follow:
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________I
I request a meeting to discuss IEP or rejected portion(s)
_____________________________
____________________
Signature of parent, Guardian, Educational Surrogate Parent,
Date
Student 18 and over
*Required signature once a student reaches 18 unless there is a court appointed guardian.
__________________________________________________________________________________________
Parent Comment: I would like to make the following comment(s) but realize that any comments made that suggest
changes to the prosed IEP will not be implemented unless the IEP is amended

School District Name:
School District Address:
School District Contact Person/Phone #:

Special Education Placement Consent Form - PL1: 3-5 year olds
IEP Dates: from
Student Name:

to
DOB:

SASID:

Team Recommended Special Educational Placements
The Team identified that the majority of the IEP services will be provided in a program in
the home for a child who is 3 to 5 years of age.
The Team identified that the majority of the IEP services will be provided in a clinician’s
office for a child who is 3 to 5 years of age.
The Team identified that some or all IEP services will be provided in the inclusive early
childhood program the child is already attending.
The Team identified that the child should attend an inclusive early childhood program in
order to receive some or all IEP services.

Home
Service provider location
IEP services in the inclusive
early childhood program
Inclusive early childhood
program
Substantially separate program

The Team identified that the child should receive IEP services in a program serving only
young children with disabilities.

Public or private day program

The Team identified that the child should attend a special education program in a
residential school that only serves children with disabilities.

Residential school

Location(s) for Service Provision and Dates:

Placement Consent
Parent Options / Responses
It is important that the district knows your decision as soon as possible. Please indicate your response by checking at least
one (1) box and returning a signed copy to the district along with your response to the IEP. Thank you.
I consent to the placement.
I refuse the placement.
I request a meeting to discuss the refused placement.

Signature of Parent, Guardian, Educational Surrogate Parent

Date

Other Authority Required Placements
Note: These non-educational placements are not determined by the Team and therefore service delivery may be limited and consent is not
required.

The placement has been made by a state agency to an
institutionalized setting for non-educational reasons.

The Department of Mental Health has placed the child in a
hospital psychiatric unit or residential treatment program.
The Department of Public Health has placed the child in the
Pappas Rehabilitation Hospital for Children

A medical doctor has determined that the child must be served in a
home setting.

Home-based Program

A medical doctor has determined that the child must be served in a
hospital setting.

Hospital-based Program

Source: Mass DESE/Individualized Education Plan

Technical Assistance Advisory SPED 2014-1:
DSM-5 Changes and the Impact on
Students with Autism Spectrum Disorders (ASD)
If a student has a diagnosis on the autism spectrum, his or her eligibility
for special education services in Massachusetts does not change due to
recent changes in the DSM-5 related to children on the autism spectrum.
The DSM-5, although widely used, is only one diagnostic tool.
Additionally, federal and state special education laws and regulations, not
the DSM-5, prescribe the criteria for the listed definitions of disability,
such as autism.
For students on the autism spectrum, the G.L. c. 71B, §36 requires IEP
Teams to consider seven areas of need when developing the IEP
1. The verbal and nonverbal communication needs of the student.
2. The need to develop social interaction skills and proficiencies.
3. The needs resulting from the student's unusual responses to sensory
experiences.
4. The needs resulting from resistance to environmental change or
change in daily routines.
5. The needs resulting from engagement in repetitive activities and
stereotyped movements.
6. The need for any positive behavioral interventions, strategies and
supports to address any behavioral difficulties resulting from autism
spectrum disorder.
7. Other needs resulting from the student's disability that impact
progress in the general curriculum, including social and emotional
development (e.g. organizational support, generalizing skills,
practicing skills in multiple environments).I
Source: Mass DESE/Individualized Education Plan

IEP Needs to Address Bullying
for Students with ASD
IEP Teams must determine whether the MLG ch.71 sec 37O(d)
provisions of the Massachusetts bullying prevention and
intervention law apply to eligible students. The provisions apply if
the student's disability (a) is on the autism spectrum, or (b) affects
social skills development, or (c) makes the student vulnerable to
bullying, harassment, or teasing. For students on the autism
spectrum, protection under the law will be automatic.

********************************************
'Bullying'', the repeated use by one or more students or by a
member of a school staff including, but not limited to, an educator,
administrator, school nurse, cafeteria worker, custodian, bus driver,
athletic coach, advisor to an extracurricular activity or
paraprofessional of a written, verbal or electronic expression or a
physical act or gesture or any combination thereof, directed at a
victim that: (I) causes physical or emotional harm to the victim or
damage to the victim's property; (ii) places the victim in
reasonable fear of harm to himself or of damage to his property;
(iii) creates a hostile environment at school for the victim; (iv)
infringes on the rights of the victim at school; or (v) materially and
substantially disrupts the education process or the orderly
operation of a school. For the purposes of this section, bullying
shall include cyber-bullying.
Source: Mass IDEA Section 37O

IEP Needs to Address Bullying
for Students with ASD
Sample IEP Provisions to Consider:

These provisions might be included in the Additional
Information section of the IEP or in the Accommodations
section of PLEP A or PLEP B.

•Provide instructional personnel or supplementary aides
and services during identified periods of the school day
(lunch, recess, study hall, bus, free times) when the
student requires additional support or instruction in order
to respond to or avoid bullying.
•Inform leadership, particularly those with disciplinary
responsibilities, of disability-related IEP accommodations
to the student code of conduct for a particular student.
•Identify any and all staff within the building (guidance
counselor, nurse, cafeteria workers, bus drivers) whom
leadership should inform to pay particular attention to
the student with regard to bullying prevention and
intervention.

IEP Rejection – What’s Next?
Usually, it is better to reject only the portions of the IEP you disagree
with and to accept the others. This is especially true if this is your
child's first IEP. If you reject the entire first IEP, your child will not
receive any special education services. Whatever services of the IEP
the parents accept should be immediately implemented.
“Facilitated Meeting”
Facilitators for IEP Team meetings are commonly requested when the
relationship between the district and the parents is strained or
adversarial, when there is a history of disruptiveness at meetings or
when an IEP Team meeting is expected to be contentious due the
complexity of the issues being discussed or due to some controversy.
A trained, impartial facilitator, who is not part of the team, is present
to assist team members to: develop and follow an agenda; stay
focused on the goal of developing an acceptable IEP; problem solve;
resolve conflicts that arise during the meeting; maintain open
communication; clarify issues; and timely complete the meeting.
"Stay-Put"
When parents reject the IEP, "stay-put" applies if the child has already
been found eligible for special education services.
This means that the school must continue to implement the last
agreed upon IEP until parties agree otherwise or a hearing officer rules
on the child's special education rights.
Referral to BSEA
When parents reject an IEP the school should refer the case to the
Bureau of Special Education Appeals (BSEA). Parties can voluntarily
participate in mediation. If mediation is forgone or unsuccessful, the
dispute is resolved by an impartial hearing officer in a due process
hearing.

Final Tips!
• Create a binder for all of your documents and break into sections to
make paperwork easier to find and keep track of.
• Put everything in writing! Remember, if you make a request in
writing, it is formally documented.
• Prior to attending any meeting, create a bullet list of things you
would like to discuss. It is easy to get off track!
• Bring someone with you to take meeting notes so you can stay
focused on your agenda and team input. Ask for N1 meeting notes
from Team leader.
• Follow up every Team meeting with an email to the Team Leader
(and others if you would like) to thank for their time and support. In
this document, list your detailed meeting notes and all things the
team agreed on. This allows you formal documentation to refer
back to it should any questions arise.
• After receiving the draft and reviewing, create a document with
proposed changes to bring with you to the next meeting. Break it
down by IEP section to help keep you on task and make sure
everything gets addressed.
• Be patient with yourself! This is a long journey and it is best to
prioritize your goals.
• Remember, if the Response Section is not returned to the district
within 30 days of receipt of the proposal, the school may consider
the document rejected!

COVID-19
Information and Guidance
• Massachusetts State Guidance was developed for all students,
including those eligible for special education, to engage and
benefit from virtual learning during school closures.
•
•

http://www.doe.mass.edu/covid19/return-to-school/guidance.pdf
Initial Fall guidance came out on June 25, 2020.
comprehensive Special Education guidance came out on July 9, 2020.
http://www.doe.mass.edu/covid19/sped.html (under resources)

• Remember that IDEA and FAPE are still applicable. Should
promote Inclusive Services and Least Restrictive Environment
• Prioritization for in-person instruction
•
•
•
•
•
•
•

Students with disabilities and/or significant and complex needs.
High Need IEP (PL3 Form)
Pre-school students
English Language Learners (ELL)
Homeless
Foster and Congregate Care
Augmentative and Alternative Communication

• Families have the right to opt-out of in-person learning
(recommend to do so in writing with reasons)
• To conduct remote only services, the district must fall under the
high-risk threshold (this excludes those additional that have
“extenuating” circumstances such as ventilation issues, space,
etc.).

COVID-19
Information and Guidance
• School MUST provide a Remote Learning Plan
• Parent/Caregiver communication and engagement.
• System for tracking attendance and participation for those in
remote learning settings.
• Parent Expectations from School:

• Communication from the district which should be on going.
• Access to necessary technology.
• Direct Special Education Services (from related service providers,
special education teachers, paraprofessionals)
• Links to Instruction on-line and/or materials sent home.
• Progress Report (most recent)
• Virtual Team meetings (or by phone)
• Assessments (partial/survey & checklists/remote testing)
• Needed translation/interpreter services
• Patience, support, understanding

• Monitoring student progress through data collection is critical
(teachers, paras, parents).
• Evaluations and Team meeting timelines are still applicable.
• Qualified professionals must be utilized when using staffing
alternatives.

COVID-19
Information and Guidance
• .One-on-one in-person instruction in the home or in a
community-based setting should be considered and made
available as feasible, if it is not possible to provide
instruction in-person at school.
• Develop Positive Behavioral Supports/Disciplinary action
only as last resort.
• Document any regression for potential COVID
Compensatory Services (CCS). Compensatory Service
Guidance - http://www.doe.mass.edu/covid19/sped.html
(under state)
•

Turning 22 – between March 15 and December 31st, 2020:
• In-person participation in community-based
programs/inclusive concurrent enrollment programs (i.e.
MACEI) are limited due to COVID.
• Districts should make best efforts to develop plans
collaboratively with community-based providers, colleges,
parents/guardians, and students in order for students to
access as much transition programming as possible.
• Current health and safety requirements must remain a
priority…..when access in community-based settings…highly
recommend to access in-person as soon as possible.”

COVID-19
Information and Guidance
Lack of progress or regression not being
addressed by district after clear

communication and/or Team meeting, parent
may want to consider filing with PRS –
Program Resolution System
https://www.doe.mass.edu/prs/#:~:text=Through%2
0its%20Problem%20Resolution%20System,the%20PR
S%20office%20for%20assistance.

Questions and
contact info
Nancy Farnsworth, Autism Connections
413.779.5087
Nancy.Farnsworth@pathlightgroup.org
Autism Connections is a

program

Summary
Remember the importance
of sticking with it!
Thank you for all you do!

